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Abstract 
This study was conducted with the purpose of gaining information about the practice of using books and reading to preschool 
children according to the perspective of their peers. Hence this study explains how children gave their response to the book and 
reading and how they used the book and read to establish adaptation in a class. Therefore, the review of the book and reading to 
the pre-school children in the context of peers is of paramount importance. The sample consists of 16 children  including Malay, 
Chinese and Indians. A qualitative approach. using the case study was used  in the study. Interviews were conducted on six 
children, four teachers, six parents and a principle. The findings of the study showed that children can develop social skills and 
be prepared for learning in primary schools. Educationists need to instill within the child reading skills by identifying, reading 
and relating to books and by enjoying the presence books". The findings help educators to provide the initiative for the child to 
read. Teachers can also learn from how children see reading as a creative, imaginative, dynamic and meaningful activity if the 
classroom is structured in a conducive environment.  
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1. Introduction 
 
According to Khatijah 2000 "we are not a reading society, but a chatting society" This is a result of our culture that 
prefers listening and talking (chatting) rather than reading. The practice of using books and reading by children in 
preschool classes in this study will focus on the role of the books in their social world, documenting the socio-
cultural and social dynamics that occurred in the process of reading. LS,(Vygotsky 1978),(Rogoff 1990), (Wells 
1994), Wertsch 1985) suggested that the importance of adults and interactions  in reading  
According to this perspective, reading is a socio-cultural practice. It is a system that reinforces the behavior by 
certain guidelines for thought and action which have been learned (Rogof et al. 1984). Specifically, reading and 
using books are two social situations  with activities in the institutional setting (Wertsch 1991) 
  
2.   Methodology 
 
The selected research approach was the qualitative approach. using the case study. It used various methods to collect 
the data and an empirical findings to investigate a phenomenon in the actual context (Yin 1984). It can be used in 
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small units such as schools or institutions and a complex social unit as a whole (Yin 1994, Merriam 1998; Paton 
1990). It also can be used to study the issues involving the education process and is widely used in the field of 
education. Alvarez et al. (1990) stated that the case study can be used to describe the critical thinking (Carney 1995), 
students' thinking (Brearley 1990), technical education (Greenwald 1991) and philosophy (Garvin 1991).  
The selection of an appropriate study location is based on the criteria recommended by Spradley (1980), Taylor 
and Bogdan (1984) and Marshall and Rossman (1995). The ideal place of study should be easy to enter, is rich in the 
process, research participants, interactions and structures of interest.  
B5 children are selected as participants of the study because these children are not exposed to books and 
reading in particular (NAEYC 1995). Number B5 accomodates about ten to fifteen people each day. Full schedule is 
150 hours for each day. Approximately 1:16 (adults and children) were in this class. The participants included  
Chinese,  Malay,  Indian,  Nigerian,  and  others.  They  were  able  to  talk  to  each  other  and  also  be  able  to  answer  
interview questions. The main source of data acquisition is a natural observation (naturalistic observation). The 
researcher did not participate in the collection of this data. Besides video recording, the camera is accompanied by 
interviews, written surveys and the collection of materials (artifacts). The data collection is conducted in  three 
parallel perspectives with three levels of context which can be explained by the theoretical studies. 
 The first perspective is "the classroom and the environment associated with related books based on the theory 
of using the book as a daily culture." It also describes how to use the books and the teachers' beliefs about reading 
and books.  
The second perspective, namely, "activities related to the book" are related to the level of theory, "using the 
book as a planned activity." The explanations are given in detail on how the books are used by the teachers in the 
classroom.  
The third perspective, represents the "peer group interaction by using the book" are related to the theory on how 
to "use the book for personal interaction." It describes how a group of children using the book interact with their 
classmates. In addition, this study also examined "the relationship between reading practices and the dynamic 
interaction of aspects of the book and the purposes of reading : What is the connection between the behavior of 
children and their perception about books and reading.  
Data collection took six months, from early June 2008 and ended in mid-November 2008. This period is chosen 
because it is appropriate to the semester calendar system of the Ministry of Education. In addition, pre-registration 
and schedule changes slightly in each semester. The selection of four months is to give room for the collection of 
data on the children. This will facilitate data analysis and knowledge will be obtained from the group of children.  
 
3. Findings  
 
Through regular classroom visits as well as  studying the environment associated with the book in B5, a picture of a 
children's active exploration was obtained. In various aspects of learning, the picture showed views and opinions in 
line with the development of children (Developmentlly Appropriate Approach-DAP which focused on the  
individual children. In addition to teaching approaches that are central to cognitive development of each child, a 
combination of skills and strategies in 'free play' assist in the holistic development of children.  
The conversation of children showed that overall, the book interaction with peers is a context for the children to 
understand the the description of the book and take part in information exchange. These include self comments 
about the pictures, stories or reading process. It is a place to connect, imagine, extend and challenge each other 
about books and reading.  
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Diagram 1.2 . Activity regarding the use of books and reading. 
 
The analysis then explores in detail the perception of children about the books and reading in B5. One of the 
findings is the discovery of a third perspective on the perceptions and beliefs of children about books and reading, 
namely that 'reading' for children is a social activity including "fun" or "love." The study in this third perspective 
also explains the topic of conversation, the perception of children about reading and the use for the book.  
This study also described conversation topics that characterized the interaction between the peer groups. 
Practice books and reading with their peers revealed the behaviors of change talk, consultation, wait a turn and 
cooperation. Thesde behaviors are asserted here by the reading environment and the 'dynamic social interaction’ 
between children. In addition, children use the books for social interaction, such as creating "quiet intimacy" and to 
talk about friendship.  
Children's perspective is reading to each other to teachers, and to as parents adults. situation. In addition, 
children also feel that they can consult teachers, parents and adults. The important role of reading for instance is 
"listening" and "reading”and when asked why they 'read', the answer is 'love' and 'for fun’. It was revealed that when 
teachers read books thery model reading and listening properly. The study also showed how children integrate the  
concepty of fun in reading and academic activity. 
 
 
4.   Conclusion 
 
 
This study identifies specific patterns of discourse and the spontaneous  interaction of children with books, as well 
as the unique and appropriate method to use the books in the preschool classroom. Peer interaction books provide an 
opportunity for children to explore books according to their taste and interest in  reading with their peers. The  use of 
personal conversations, and vocabulary showed the creative aspects or "aesthetic" in reading. Thus  reading is 
considered important by researchers and theorists to boost literacy (response literary theorist) (IRA & NCTE, 1996; 
McGinley & Kamberelis, 1996; Rosenblatt, 1978)  
In addition, children often challenge one another about aspects of the book or the reading. This challenges 
include themes such as ("that's not how you should read"), response (yes, like this! "), and evidence involving adults 
or text ("my mother said so "or" this book is too light") Discourse patterns associated with skills such as "critically  
questioning assumptions, and looking at other perspectives can develop learning and development of new 
knowledge. This study extends the perspective of the book as a cultural object and equipment. This study also 
describes  adults  as  amplifier  /  guide  in  the  reading  process.  Finally,  this  study  described  the  art  of  "Listening  to  
children" because children not only learn with adults but adults are made aware of their reactions with children. 
Clearly this study shows that children learning in a conducive environment can acquire imagination, creativity, and 
critical thinking which are important  elements in reading. 
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The study also contributed a conceptual framework that can add or illuminate on the theoery of meaningful 
reading amongst children. The following diagram explains the dynamics of reading as a cultural activity in and 
beyond the classroom. The whole process is likened to a boat sailing on waters having good sails. The three basic 
conmponents involved are the classroom,environment, classroom curricular activities and peer interactions. The 
outcome from effective dynamics of the three components are numerous such as creativity, imagination, 
consultation, active involvement and creative relationships. All these dynamics will eventually culminate into a 
model of Developmentally Appropriate Practice in reading. The latter is a much thought of concept in preschool 
education and child development stressing empowerment among children and recognizing their strengths and 
uniqueness.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
    *Developmentally Appropriate Practice 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Figure 1.  Model study 'Reading Practices Among Preschool Children’. 
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